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Abstract
The digital divide remains a significant barrier to equitable mathematics
education in Ohio, affecting students’ access to essential instructional technology
tools. This article examines the integration of collaborative instructional
technology tools in K-12 mathematics instruction as a strategy to bridge this
divide. By exploring platforms such as Google Workspace for Education, Desmos,
Padlet, and innovative tools like Tilt Brush, the manuscript highlights practical
strategies for fostering collaboration and engagement in the mathematics
classroom. Both traditional and innovative approaches to technology integration
are discussed, along with potential partnerships within Ohio that support for
educators and students. Ultimately, the article emphasizes the importance of
creating inclusive learning environments that empower all students, enabling
them to develop critical mathematical skills and a sense of belonging in an
increasingly digital world.
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1 Introduction: Bridging the Digital Divide in Mathematics Education
In the rapidly evolving landscape of education, instructional technology has emerged as
a pivotal force shaping teaching and learning practices, particularly within mathematics
education. Collaborative instructional technology tools significantly improve student
engagement, facilitate effective communication, and enhance critical problem-solving skills
essential for success in today’s technology-driven workforce (Vazzana, 2024). However,
a persistent digital divide, characterized by unequal access to modern instructional
technology and essential resources, remains a significant barrier, disproportionately affecting
mathematics instruction in underserved communities (Cullen et al., 2020).

This digital divide profoundly impacts students’ opportunities to engage meaningfully
with mathematics. According to the National Center for Education Statistics (NCES, 2021),
disparities in technology access significantly affect students’ mathematics achievement and
overall educational success (see Figure 1). For instance, a 2021 survey by the Ohio Department
of Education across over 500 public school districts revealed substantial inequities: although
83% of students have internet connectivity and 92% have access to devices like laptops
or tablets, these figures mask deeper disparities. In major urban districts, up to 25%
of students—approximately 46,000 children—lack reliable internet access at home. Rural
districts face unique challenges, with up to 55% of students lacking essential devices such as
laptops or desktops, and 25%of students in certain counties relying solely on smartphones for
educational purposes (Kormos & Crawford, 2023). Additionally, these gaps are racialized, with
districts having large Hispanic populations reporting even lower connectivity rates—20% of
these students unaccounted for in terms of internet access compared to 12% in predominantly
white districts (Ohio Department of Education, 2021).
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Figure 1
The Digital Divide: Ohio K–12 technology
access statistics.

The implications of this divide extend
beyond technological access, encompassing
broader academic andworkforce challenges.
Students lacking exposure to collaborative
instructional tools encounter significant
barriers in developing essential academic
skills, leaving them ill-equipped for the
digital job market. Mathematics education,
increasingly delivered through interactive
digital platforms, reinforces mathematical
concepts while simultaneously cultivating
indispensable skills for career success
(Vinnervik, 2022). Furthermore, reports have
highlighted the troubling decline in student
proficiency in mathematics, particularly
in Ohio, where the percentage of eighth
graders not proficient surged from 62% to
71% between 2019 and 2022 (Annie E. Casey
Foundation, 2024). Chronic absenteeism
also nearly doubled, affecting 30% of
students and hindering academic recovery,
with wealthier districts recovering more
effectively than less affluent counterparts
(Behrens, 2024).

Addressing these disparities requires
a multifaceted approach emphasizing
not only access to technology but also
robust professional development for
educators. Teachers must be equipped
with ongoing training sessions, workshops,
and collaborative support to effectively
integrate instructional technologies into
their teaching practices, fostering enhanced
student engagement and improved
outcomes in mathematics (Cullen et al.,
2020). The implementation of collaborative
instructional technologies also addresses
academic proficiency and emotional
well-being, supporting diverse learning
styles and promoting peer interactions that
deepen mathematical understanding.

Consequently, effectively addressing this
digital divide through practical applications
of collaborative instructional technologies
is critical to providing equitable learning
opportunities and ensuring all students
thrive academically and professionally.
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2 Collaborative Instructional Technology Tools in Mathematics
Education

Building on the challenges outlined in the previous section, the integration of collaborative
instructional technology tools offers a promising solution to bridging the digital divide. In
this section, we will explore various technology platforms that facilitate cooperative learning
and discuss their potential to improve both engagement and outcomes in mathematics
classrooms.

Collaborative instructional technology tools play a vital role in enhancing mathematics
education by fostering communication, teamwork, and critical thinking among students.
These tools not only bridge the digital divide but also create an engaging and inclusive
learning environment that encourages all students to participate in mathematical discourse
(Urban-Woldron, 2013). In Ohio, where diverse educational needs exist across urban and
rural settings, leveraging collaborative instructional technology can significantly improve
mathematics instruction and learning outcomes.

One notable tool is Google Workspace for Education, which includes applications like
Google Docs, Sheets, and Slides, providing an expansive platform for collaboration in the
mathematics classroom. These tools enable students to work together on projects in
real-time, fostering both community and collective problem-solving (Amalia et al., 2017;
Orhani, 2021). For instance, educators can use Google Sheets to create shared data sets
that students can analyze, manipulate, and discuss as part of group activities. In a specific
example, a mathematics class could work with weather data, such as monthly temperature
and rainfall figures from a local weather station like the Ohio Department of Natural
Resources’ State Climatologist’s Office. Educators could share this data with the students
in Google Sheets, where they would analyze trends over time, calculate averages, determine
correlations between temperature and rainfall, and create visual representations such as
graphs or charts.

During the activity, students might discuss how different weather patterns could influence
various real-world situations, such as crop growth, water usage, or even energy consumption.
For example, one group might notice that certain months with higher rainfall have lower
temperatures, and they could hypothesize how this impacts local farming practices. Another
group might explore the potential implications for energy use, considering how temperature
fluctuations affect heating and cooling needs.

In this activity, the teacher begins by introducing the weather dataset, which includes
monthly temperature and rainfall data. Students are then divided into small groups, with
each group assigned specific tasks, such as calculating averages, identifying outliers, and
creating visual representations like bar or line graphs using Google Sheets. Once the
groups have completed their analysis, they present their findings to the class and engage
in a guided discussion about the relationships between temperature, rainfall, and other
environmental factors. The teacher facilitates the discussion, prompting students to consider
the broader implications of their data, such as how weather patterns affect local farming,
energy usage, or daily life. Finally, students reflect on how the data analysis helped them
better understand mathematical concepts like averages, percentages, and correlations, and
discuss the relevance of these concepts in real-world scenarios.

The outcome of this activity would be twofold: students would improve their understanding
of key mathematical concepts, such as data analysis and statistical reasoning, while also
learning how mathematics applies to real-world scenarios. This collaborative, data-driven
approach helps students recognize the value of mathematics in everyday life, all while
fostering teamwork, critical thinking, and problem-solving skills.
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Additionally, teachers can integrate Google Docs for collaborative note-taking during lessons,
where students work together to create comprehensive study guides or document their
problem-solving processes step-by-step. In a geometry lesson, educators can leverage the
Chrome app Mote to enhance student understanding of key vocabulary. For instance, as
students learn terms like angle bisector or congruence, the teacher can provide audio notes
usingMote, explaining the definitions and their application to real-world geometric problems.
Students can also record their own audio reflections or ask questions about the terms, further
solidifying their understanding. As theywork through problems in groups, studentsmay listen
to the audio notes to clarify their understanding, revisiting complex vocabulary whenever
needed. Students might ask questions like, “How do I know if two angles are congruent?” or
“What is the difference between acute and obtuse angles?” These questions can guide further
discussion and help the teacher provide additional feedback or clarification. This approach
allows students to engage with feedback in a more dynamic and accessible way, ensuring that
vocabulary becomes an integral part of their problem-solving process and overall learning
experience (Weathers, n.d.).

Google Slides, on the other hand, can be used for group presentations on mathematical
concepts, where students contribute slides on different methods for solving the same
problem, promoting diverse approaches to solutions. The ability to leave audio commentary
via Mote within Slides further enhances this collaborative experience, enabling teachers to
guide student presentations with real-time feedback or supplementary explanations. This
method of learning builds not only mathematical reasoning and communication skills but
also fosters peer feedback and revision, deepening students’ understanding of concepts while
reinforcing the importance of teamwork and shared learning (Cullen et al., 2020).

Another effective platform is Desmos, an interactive graphing calculator that supports
collaborative exploration of mathematical ideas. For example, in a lesson on quadratic
functions, students could use Desmos to graph different quadratic equations and analyze how
changes to the coefficients impact the shape and position of the graph. Students could work
in pairs or small groups to compare their graphs, discussing the relationships between the
variables and how adjustments to the equation influence the curve. This collaborative activity
encourages students to visualize complex mathematical relationships and deepen their
understanding of concepts such as the vertex, axis of symmetry, and the effect of different
coefficients on the graph’s shape. Teachers and peers can provide immediate feedback on
the students’ graphs, prompting further discussion and refining understanding. By allowing
students to work together on mathematical tasks, Desmos enhances both individual and
collective learning experiences, fostering a deeper comprehension of functions and geometry
(Vazzana, 2024; Moldavan et al., 2022).

Lastly, tools like Padlet offer a dynamic platform for collaboration, allowing students to
share ideas, ask questions, and present their mathematical work in an interactive, visual
environment. For example, in a lesson on solving systems of equations, a teacher could
prompt students to work on different methods, such as substitution, elimination, or graphing,
and then post their solutions and reasoning on a shared Padlet board. Students can visualize
their work by posting equations, graphs, and step-by-step solutions, allowing peers to review
and provide feedback on each method. This encourages a collaborative environment where
students can compare different approaches, ask questions about alternative methods, and
deepen their understanding of the concept. Teachers could also guide discussions by asking
students to reflect on the strategies used by their peers, promoting critical thinking and
engagement as they build on each other’s work (Kleinsmith, 2017; Dahal et al., 2020).

Research supports the effectiveness of collaborative instructional technology tools in
mathematics education. Studies have shown that technology-enhanced collaborative
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learning environments improve student engagement, motivation, and performance in
mathematics (Clark, 2015; Herold, 2017; Moldovan, 2022). In Ohio, where disparities in access
to instructional technology exist, the implementation of these tools can help bridge gaps
in learning opportunities and foster an equitable educational landscape. By promoting
teamwork, communication, and critical thinking, these tools not only engage students but
also prepare them for future academic and career success. Educators must continue to
explore and integrate these technologies into their teaching practices to ensure that all
students can benefit from rich, collaborative learning experiences in mathematics.

To provide educators with a clear framework for implementing these tools effectively, the
following table (Table 1) summarizes the key collaborative instructional technology tools and
strategies discussed in this paper. This visual representation serves as a practical guide,
illustrating how each tool can be utilized to foster student engagement, teamwork, and
critical thinking. By aligning these tools with specific classroom applications, educators can
better understand how to incorporate them into their instruction, ensuring an equitable and
impactful learning experience for all students.

Table 1. Collaborative Technology Tools and Strategies for Mathematics Instruction

Tool/Strategy Purpose Implementation Example Skill Development

Google Workspace for
Education

Facilitates collaboration and
real-time editing.

Students use Google Sheets to
analyze shared datasets and create
graphs collaboratively.

Data analysis, teamwork,
mathematical reasoning.

Desmos Interactive graphing and
problem-solving.

Teachers assign graphing activities
for students to explore functions
and transformations
collaboratively.

Graph interpretation, critical
thinking.

Padlet Collaborative idea-sharing and
peer feedback.

Students post solutions, share
math resources, and discuss
problem-solving strategies on
virtual boards.

Communication, collaboration,
growth mindset.

Mote (Chrome
Extension)

Enhances personalized feedback
and interaction.

Teachers leave audio comments on
Google Docs and Slides with
constructive feedback on students’
math work.

Reflection, communication,
self-improvement.

Classcraft
(Gamification)

Makes learning engaging through
game mechanics.

Students earn points and rewards
for completing collaborative math
challenges and assisting peers.

Motivation, problem-solving,
teamwork.

Tilt Brush (VR Tool) Visualizes abstract math concepts
in an immersive 3D space.

Students design and manipulate
3D geometric structures to explore
spatial relationships and volume.

Spatial reasoning, creativity,
geometry comprehension.

Microsoft Teams Facilitates peer teaching and
group discussions.

Students form small groups to
teach one another math concepts
via Teams breakout rooms.

Communication, leadership, peer
learning.

Virtual Field Trips Applies math in real-world
contexts using tools like Google
Earth or VR platforms.

Students calculate distances,
analyze maps, and solve
location-based math problems as
a team.

Real-world application,
geography-math integration.

While these tools provide a foundation for creating an interactive classroom environment,
their effectiveness depends on purposeful integration into mathematics education practices.
The next section explores specific strategies for embedding these tools into instructional
frameworks like SAMR and TPACK, offering practical approaches to maximize their impact on
student learning outcomes.
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3 Effective Strategies for Integrating Collaborative Instructional
Technology Tools

Integrating collaborative instructional technology tools into teaching requires thoughtful
planning and alignment with instructional technology frameworks to ensure their
effectiveness. By applying frameworks like SAMR and TPACK, educators can thoughtfully
blend traditional approaches with innovative strategies to enhance student engagement and
learning outcomes, creating a bridge between abstract mathematical concepts and practical
understanding.

Figure 2
How classroom technology tools can be mapped onto the four levels of the SAMR model,
illustrating progression from simple substitution to redefinition of learning activities.

One effective strategy is the flipped classroom model, which aligns well with the SAMR
framework. Initially, the flipped classroommay represent a Substitution level of SAMR, where
instructional videos replace in-person lectures. However, it can progress to Redefinition,
where in-class time is transformed into collaborative problem-solving opportunities that
would not be possible without technology (Hilton, 2016). For instance, mathematics educators
can use platforms like Edpuzzle to assign algebraic concept lessons, embedding questions to
assess understanding before students enter the classroom (Bhagat et al., 2016). By freeing
up class time for collaborative work, students can apply their knowledge in small groups to
solve complex problems, fostering a deeper understanding and promoting peer collaboration
(Kormos, 2024). This model aligns with the ISTE Standards for Educators, particularly the
Facilitator standard, which emphasizes creating active learning environments that maximize
the use of technology and fosters a culture where students take ownership of learning goals
and outcomes (Crompton, 2023).

Project-Based Learning (PBL) is another powerful strategy, particularly when viewed through
the lens of the TPACK framework. PBL allows educators to combine their technological,
pedagogical, and content knowledge to design meaningful, real-world math tasks (Chaidam
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& Poonputta, 2022; Demir & Onal, 2021). For example, educators can use Google Sheets for
data analysis or GeoGebra for geometric modeling, enabling students to investigate real-life
problems like community transportation patterns. Tools like GeoGebra serve as a conduit for
bridging theoretical math concepts and practical application, allowing students to visualize
geometric shapes and analyze data collaboratively (Amalia et al., 2017). PBL aligns with
the ISTE Standard for Educators for Collaborator, encouraging students to work together,
leverage digital tools, and communicate their findings (Crompton, 2023). This approach also
demonstrates how technology integration in mathematics education can move beyond mere
content delivery to creating authentic learning experiences.

Peer teaching, supported by collaborative platforms such as Microsoft Teams or Google
Meet, is an example of how SAMR can transform traditional methods into more engaging,
tech-enhanced experiences. At the Augmentation level of SAMR, these platforms improve the
way students interact with content and each other by offering real-time collaboration features
like screen sharing and digital whiteboards. Thismethod shifts the learning environment from
passive reception of knowledge to an interactive, student-led process (Caukin & Trail, 2019).
When students use these tools to teach and explain topics such as algebraic equations, they
take ownership of their learning while developing critical communication skills (Wea et al.,
2021). This strategy fosters an active, collaborative learning environment in line with the ISTE
Standard for Educators for Facilitators who encourage students to take responsibility for their
learning outcomes.

Incorporating virtual reality (VR) tools like Tilt Brush introduces an innovative way to teach
mathematical concepts through 3D visualization, which represents the Redefinition level of
the SAMR framework. In this immersive environment, students can manipulate and construct
geometric figures, exploring concepts such as angles and spatial reasoning in ways that go
beyond the limitations of traditional tools (Lei et al., 2018). By engaging with VR, students
experience a hands-on approach to geometry that enhances their creativity while improving
their understanding of abstract mathematical principles. This integration of VR also aligns
with the TPACK framework, where educators apply their knowledge of technology, pedagogy,
and content to create interactive learning experiences that engage students in a more
meaningful way (Hill & Uribe-Florez, 2020).

To effectively integrate collaborative instructional technology tools, educators require
ongoing professional development (PD) that is both comprehensive and context-specific. PD
initiatives should not only introduce teachers to the technical functionalities of tools like
Google Workspace, Desmos, or Tilt Brush but also provide training on how to align these
tools with instructional frameworks such as SAMR and TPACK. For example, workshops or
webinars can demonstrate how to design lessons that use Google Docs for collaborative
note-taking or Tilt Brush for 3D geometric modeling, ensuring that the tools are leveraged
to meet pedagogical goals (So & Lu, 2019).

Further, peer coaching and Professional Learning Communities (PLCs) have been shown
to enhance teachers’ confidence and skill in integrating technology. These collaborative
environments allow educators to share best practices, co-develop lesson plans, and receive
feedback from colleagues, fostering a culture of continuous learning (Caukin & Trail, 2019).
Additionally, personalized coaching sessions tailored to individual teachers’ needs can
help bridge gaps in technology proficiency, ensuring equitable access to PD across diverse
educational settings (Lei et al., 2018).

Integrating ISTE-aligned PD opportunities, such as certifications in digital learning or
micro-credentialing programs, equips educators with the skills to implement collaborative
tools effectively. These programs emphasize real-world application, enabling teachers to
create authentic, student-centered learning experiences (Crompton, 2023).
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4 Initiatives to Bridge the Digital Divide in Rural and Urban
Communities

Collaborative efforts play a crucial role in bridging the digital divide, particularly in
the context of Ohio’s diverse educational landscape. By leveraging partnerships among
schools, community organizations, and local businesses, educators can create an inclusive
environment that fosters equitable access to instructional technology for all students
(Lofthouse & Thomas, 2017). This section will highlight concrete examples, such as teacher
work samples, student results, and collaborative initiatives, to illustrate how instructional
technologies in K-12 mathematics education can bridge gaps in access and opportunity,
particularly in rural and underserved areas.

For example, one successful implementation involves a lesson plan using Google Workspace
to enhance mathematical discourse while leveraging real-world data sets. In a study
conducted by Akcil et al. (2021), students worked in small groups to analyze data related to
water quality in local streams. By using collaborative tools, such as Google Sheets, students
worked together to analyze the data, compare environmental factors, and explore the
relationship between water quality and waste management systems. The objectives included
improving problem-solving skills, fostering teamwork, and using data to make connections
between math concepts and real-world issues. Through the collaborative environment,
students gained insights from one another and developed a deeper understanding of the
material. Additionally, working with community resources, such as local environmental
agencies or wastewater management experts, further strengthened the connection between
the mathematical concepts and the broader community.

Ohio offers numerous local organizations that can partner with schools to enhance such
community-based learning initiatives. For instance, schools in rural and small-town districts
can collaborate with organizations like the Ohio Environmental Council or the Great Lakes
Environmental Festival to access resources on local water quality and waste management
initiatives. In cities such as Cleveland or Cincinnati, community groups like The Nature
Conservancy in Ohio and Green Umbrella focus on environmental conservation, providing
educational opportunities for students to explore real-world issues while learning math and
science. These partnerships can provide students with real-world data, field trips, or expert
guest speakers, further enhancing their understanding of environmental issues and their
connection to mathematics.

Ohio’s educational landscape is marked by a significant number of both rural and urban
school districts. According to the Ohio Department of Education and Workforce (n.d.), Ohio
has 124 rural school districts with high student poverty and small student populations
(Typology 1), serving over 170,000 students. Additionally, there are 107 rural school districts
with average student poverty and very small student populations (Typology 2), serving
110,000 students. These areas often face challenges related to limited access to resources,
including instructional technology. In contrast, Ohio has 47 urban school districts with high
student poverty and average student populations (Typology 7), which serve approximately
210,000 students. Another 8 urban districts with very high student poverty and very large
student populations (Typology 8) serve 200,000 students. Given the disparities in access
to technology and resources, these districts can particularly benefit from partnerships with
local organizations, such as Ohio EPA (Environmental Protection Agency) or Local Waste
Management Districts, to ensure students gain access to technology and real-world learning
experiences.
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Figure 3
Technology initiatives connect students across urban and rural communities, supporting
real-time collaboration and shared problem-solving in mathematics learning.

By utilizing tools like Google Workspace and fostering partnerships with local organizations,
schools in both rural and urban districts can bridge the digital divide. In rural and small-town
districts, partnershipswith local environmental agencies and conservation organizations help
provide hands-on experiences with environmental data, further enriching students’ learning
experiences. Urban districts can benefit from collaborations with organizations like The
Cleveland Foundation or United Way of Greater Cincinnati, which can provide students with
the resources and mentorship they need to access technology and build connections with
real-world problems.

Collaborative efforts that leverage these local partnerships can offer students from these
diverse backgrounds opportunities to access technology, build mathematical understanding,
and engage with their communities in meaningful ways. These efforts help bridge the
digital divide by fostering equitable access to both technology and learning opportunities,
creating a stronger connection between classroom learning and real-world applications in
local communities.
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Data from classrooms that have implemented collaborative technologies reveal significant
improvements in student performance and engagement. For instance, a 2022 study in
an urban school reported a 20% increase in student scores on math assessments after
integrating tools like Google Classroom for project-based learning (Moldovan et al., 2022).
Students expressed enthusiasm about using technology to collaborate with their peers,
leading to deeper understanding and retention of mathematical concepts. Feedback from
students indicated that working in groups helped them feel more confident in their abilities
and encouraged them to participate actively in discussions.

A recent initiative at the Cleveland Public Library, the opening of Studio 525, exemplifies
how community partnerships can enhance access to technologies for K-12 students. Studio
525 serves as a teen tech hub, offering a range of technologically driven activities such as
video game setups, virtual reality experiences, AI exploration, robotics, and arts and crafts
(Justice, 2024). This innovative space not only includes a safe environment for youth to
explore technology but also promotes STREAM (science, technology, reading, art, and math)
programming. The studio provides local youth and families the opportunity to engage with
the various tech features, showcasing creativity and curiosity. The studio aims to collaborate
with educators to inspire, educate, and empower the next generation of innovators and
creators. By fostering a collaborative and interactive atmosphere, Studio 525 encourages
students to develop their technological skills while reinforcing the relevance of math in
everyday life (Cleveland Public Library, n.d.).

Addressing equity is vital in both urban and rural settings. Collaborative efforts in urban
areas, like those with local libraries, offer safe spaces for students to access instructional
technology outside of school hours. Meanwhile, partnerships in rural areas, such as those
between schools and local businesses, create innovative opportunities for applying math
concepts to real-world situations (Lotter et al., 2020). These partnerships help ensure that all
students, regardless of their socioeconomic background, have access to the resources they
need to succeed.

As math educators, it is important to recognize collaborative instructional technologies
are instrumental in creating equitable learning environments for K-12 students in Ohio.
By providing concrete examples of teacher work samples, student results, and successful
classroom projects, this section illustrates the effectiveness of these strategies in bridging
the digital divide. Educators are encouraged to consider these approaches as they seek to
enhance their own practices and foster inclusive mathematical discourse in their classrooms.
To further illustrate the potential of collaborative technology, it is crucial to recognize how
these efforts not only enhance learning within the classroom but also extend beyond it. By
working with local organizations and businesses, educational initiatives can provide students
with the necessary tools to succeed in real-world scenarios. The following conclusion
reinforces the importance of these collaborative strategies and the need for a sustained focus
on equity in both urban and rural educational settings.

5 Conclusion: Ensuring Equitable Access to Instructional Technology
in Math Education

Addressing the digital divide is a multifaceted challenge that requires both innovative
solutions and collaborative efforts. This conclusion summarizes the strategies for closing the
gap in access to instructional technology, emphasizing the importance of fostering inclusive,
supportive, and technology-driven learning environments for all students.

The digital divide poses significant challenges to equitable mathematics education,
particularly in Ohio, where diverse socioeconomic backgrounds can impact students’ access
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to instructional technology. However, through the strategic integration of collaborative
instructional technology tools, educators can create inclusive learning environments that
foster engagement and enhance mathematical understanding. By utilizing innovative
technologies, teachers can design interactive and meaningful learning experiences that
promote collaboration and critical thinking skills.

In addressing the digital divide, it is essential to implement a variety of strategies that
encompass both traditional approaches, such as instructional technology access initiatives
and community partnerships, and innovative solutions like mobile technology labs and peer
mentorship programs. These efforts not only improve access to instructional technology
but also cultivate a sense of belonging and support among students. By fostering a growth
mindset, educators can encourage students to embrace challenges and view instructional
technology as a vital tool for academic success (Urban-Woldron, 2013).

Ultimately, bridging the digital divide in mathematics education is not solely about providing
access to instructional technology; it is about creating a supportive and inclusive environment
where all students can thrive. By leveraging collaborative instructional technology tools and
fostering a culture of collaboration and support, math educators can inspire curiosity and
inquiry in their students. As we move towards an increasingly digital future, it is crucial that
educators remain committed to ensuring equitable access to resources, empowering every
student to succeed in mathematics and beyond.
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